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Executive Summary
The Institute for Social Innovation and Impact (ISII) conducts the evaluation for the Access and Participation Plan at the University of Northampton. This End of Year Report focuses on the assignment guidelines and feedback for students in sports-related subjects with the goal of highlighting specific challenges that may impact APP students’ degree outcomes. The evaluation of the Access and Participation Plans is ongoing, and this report builds on the data collected through the qualitative analysis used semi-structured interviews with both current University of Northampton students and staff members, and the quantitative analysis focused on assignment results and module pass rates across the Faculty of Arts, Science and Technology, focusing on the disparity of results depending on student demographics, such as disability or home postcode (as a measure of deprivation), and other items, such as attendance. 
The main five key recommendations from this report are: 
· Consistency in guidelines: Students reported that inconsistencies in assignment guidelines and resources could negatively impact their results. Assignments with clear and structured briefs were useful for students, however, this was not always provided, leaving students uncertain about the criteria that needed to be met. The institution should introduce guidance for creating assignment briefs, so as to ensure a standardised approach across modules.
· Building student-lecturer rapport: Students indicated that their relationship with lecturers influenced whether they sought out support and guidance. It was important for students to know their lecturer’s availability for drop-in sessions or meetings. The qualitative research noted that students felt more comfortable approaching lecturers they were comfortable with, which may be supported in the quantitative feedback with attendance (representing the opportunity to build rapport between students and lecturers) not being a statistically significant predictor of dissertation grades potentially due to its built-in allocated supervision time. The institution should explore ways of improving student-lecturer relationships, for example, by implementing of the Trust Guidelines.
· Use of video feedback: Students responded positively when video feedback or guidance was available. The institution should consider trialling video for assessment feedback and evaluate its impact on future grades. 
· Ensuring students engage with feedback: Staff members observed that students focused more on their assessment grade, rather than the full written feedback, which may limit opportunities for ‘feed-forward’ improvements. The institution should explore differing methods of ensuring students engage with their feedback. Examples might include compiling feedback into a single document for students to review across their studies, the use of audio or video feedback, or offering aggregated feedback to the full class to highlight common areas for development.
· Tailored student support: Quantitative analysis show there is a persistent assessment outcome gap between students from areas of higher deprivation and their peers (except for oral exams). The institution should provide tailored academic support for GEM and IMD groups to improve academic outcomes, and support for White Ethnic Groups to improve module pass rates.



1. [bookmark: _Toc207704970][bookmark: _Toc147137081][bookmark: _Toc147137171][bookmark: _Toc153798805][bookmark: _Toc200984217]Access and Participation Plans
Higher Educational Institutions (HEIs) in the United Kingdom are regulated by the Office for Students (OfS) who seek to ensure that universities continue to meet the conditions of registration. Access and Participation Plans (APP) work to set out “how higher education providers will improve the opportunity for underrepresented groups to access, succeed in, and progress from, higher education” (OfS, 2021). Within the APP ‘qualifying persons’ on ‘qualifying courses’, includes most of the undergraduate students that are coming from underrepresented backgrounds and hold certain characteristics such as students in receipts of free school meals[footnoteRef:1] (Office for Students, 2023a).  The specific groups who are considered as being targeted by an APP are drawn from the Equality Act 2010: [1:  Postgraduate students and those undertaking postgraduate initial teacher training are not included.] 

· Students from lower higher education participation areas, lower household income levels, and/or lower socio-economic status groups. These students are identified through postcode data and the Indices of Multiple Deprivation (IMD)[footnoteRef:2]. [2:  The Indices of Multiple Deprivation (IMD) measure is used to classify students with lower socio-economic status. IMD is classified into five quintiles with quintile 1 being from areas with the highest amount of deprivation, and quintile 5 being the least deprived.] 

· Some Global Ethnic Majority (GEM) students.
· Mature students (those who are 21 years old or over at the beginning of their studies).
An APP will set out a university’s ambitions and strategies in closing the gap between those most and least represented students over a five-year period. These plans are monitored by the OfS, and universities are required to submit an APP every five years, alongside an annual impact report that sets out an action plan for the subsequent years, including any related financial information. If a university’s APP should not be approved by the Director for Fair Access and Participation at the OfS, they may be unable to charge the higher rate tuition fee (OfS, 2019).
An APP may also be used to help promote and sustain access to higher education for the least represented students, and build a pathway for their success, and contribute to the institution’s strategic mission. In the case of the University of Northampton[footnoteRef:3] (UON) this is “Supporting aspiration, creating opportunities, delivering impact” (University of Northampton, 2023). [3:  UON’s APP specifically aims to improve access for students coming from underrepresented backgrounds; support students while studying to achieve their potential and improve their progression into a positive post-graduate path. Further information can be find here: https://www.northampton.ac.uk/about-us/governance-and-management/equality-and-access-unit/access-and-participation-plans/. ] 

The APP ensures that all universities, including UON, maintain similar ambitions of addressing inequalities, within their control, which are apparent in schools, colleges, and wider society. This report specifically focuses on the teaching and learning resources of UON and the continuation and award gap.
1.1. [bookmark: _Toc177456352][bookmark: _Toc177719737][bookmark: _Toc207704971]Who are we?
The Institute for Social Innovation and Impact (ISII) is the evaluation partner working with UON to investigate the impact of its APP activities. The ISII works alongside a variety of departments across the University who contribute to the development of an inclusive and eclectic evaluation that captures the voices of students, staff, and other stakeholders. 
1.2. [bookmark: _Toc207704972][bookmark: _Toc177456353][bookmark: _Toc177719738]The 2024/2025 Focus
In previous years, the evaluation reports had a wide remit of investigating the experiences of APP students at UON to uncover the challenges and barriers that inhibited their success, and the positive impacts that institutional interventions had upon them. This year, the evaluation team’s focus for the End of Year Report is on assignment guidelines and feedback for students in sports-related subjects[footnoteRef:4] with the goal of highlighting specific challenges that may impact APP students’ degree outcomes. The quantitative analysis focused on assignment results and module pass rates across the Faculty of Arts, Science and Technology, focusing on the disparity of results depending on student demographics, such as disability or home postcode (as a measure of deprivation), and other items, such as attendance.   [4: This report complements an existing APP Ambassador project. The APP Ambassador project concentrated on understanding the assignment rubrics. The reason for focusing on this area is that we aim to achieve a tangible change. The outcomes of the Ambassador project have already been considered by the Head of Learning and Teaching, and this report will build upon that work to have a positive impact on students’ ability to be guided in their assignments.
] 

1.3. [bookmark: _Toc207704973]The Research Design
This evaluation adopts a mixed-methods approach utilising both quantitative and qualitative research tools. The qualitative analysis used semi-structured interviews with both current University of Northampton students and staff members. The collected data was subject to a thematic analysis to identify patterns and themes aligned to Braun and Clarke (2006). Microsoft Excel and IBM SPSS v28.0.1.1 was used to evaluate the quantitative data, with ANOVA[footnoteRef:5] tests and Binary Logistic Regressions[footnoteRef:6] used to measure the statistical significance of the findings. The data included in this research is illustrated on the following page. [5:  ANOVA tests measure whether the variance between multiple groups is statistically significant.]  [6:  Binary Logistic Regressions measures the relationship between an predictors and outcomes, and whether the relationship is statistically significant.] 
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2. [bookmark: _Toc207704974]Qualitative Data
2.1. [bookmark: _Toc207704975]Variability and Clarity of Assignment Guidelines
A recurring theme from the student interviews is the variability in the clarity and detail of assignment guidance and resources. While some modules and lecturers provide clear, structured briefs with helpful information such as word counts and specific aims, others offer minimal instructions, leaving students uncertain about how to approach their work.  Student 7 and Student 2 noted below:
In our first year, we got a lot of help with the structure of assignments. That carried over into the second and third years to some extent, but not always. Some assignment briefs were clear, with rough word counts for each section, while others were much vaguer, sometimes just giving the essay title and leaving the rest up to us (Student 7)
For some lecturers, the assignment briefs are extremely helpful. For example, in one of my psychology modules the briefs are usually very informative and give us a clear structure and specific aims. They also include approximate word counts for each section and outline what each section should cover, which is very helpful (Student 2).
Moreover, some students sometimes face challenges with technical aspects of assignments, such as which platforms or programs to use, and must navigate these without clear direction, as Student 1 below stated:
Sometimes we aren’t told which site or program to use, so we must figure that out ourselves. We do get tutorial videos, for example on how to export files, but the main difficulty is understanding the required format so the final product matches what they expect (Student 1).
This suggests that, while students generally appreciate the guidance and support from their lecturers, there are occasional gaps in clarity regarding the technical requirements of assignments. Providing more explicit instructions on platforms, programmes, and expected formats could help to reduce confusion and allow students to focus more on the content and quality of their work. Addressing these practical challenges would further strengthen the effectiveness of the support systems in place.
2.2. [bookmark: _Toc207704976]Support Systems and Help-Seeking Behaviours
During the interviews, the students in general reported a high level of satisfaction with the support provided by their lecturers, finding that regular contact and clear guidance significantly aid their learning experience. One of the students talked about how they valued the support offered by their lecturers:
In those cases, booking one-to-one meetings and maintaining regular contact with tutors is very helpful, and whether an assignment is easy or hard, having simple and clear instructions and sticking closely to the learning outcomes makes the process much easier; even when the work feels challenging, reaching out to your tutor can make a big difference (Student 5).
The students in general talked about the importance of building a rapport with their lecturers as this becomes essential when/if they need help about their assignments. Students emphasised that building a strong connection with staff members is essential for accessing timely and useful feedback. Regular engagement, familiarity with staff availability, and clear communication channels all seemed to contribute to a supportive learning environment. One student said:
I found my support very accessible and easy to engage with. I have built a good rapport with one or two staff members, including my dissertation supervisor. At times, it can be difficult to schedule live feedback sessions due to everyone’s busy timetables. In such cases, I reflect on the feedback I have already received. Sometimes, assignment feedback feels generic and not tailored to the individual, as it seems the same comments may be given to multiple students. When this occurs, I try to supplement it with my own self-reflection. Building a strong connection with lecturers is crucial; it ensures that you know who to approach, their availability, and how to contact them. The main factor in receiving effective support is establishing that connection (Student, 4)
Students emphasised that consistent engagement with lectures and seminars is closely linked to academic success and the effective use of available support. As one student explained, regular attendance ensures access to guidance and resources, enabling them to achieve the grades they aim for:
I believe the standard of support is good and enables students to achieve the grades they aim for. Success largely depends on consistent attendance; students who do not attend regularly may struggle to reach their desired outcomes. However, for those who attend all lectures and seminars as expected, there is ample support available in the months leading up to an assignment (Student 8).
Overall, while some students mentioned that the feedback may sometimes feel generic, the students highlight the importance of personal initiative and self-reflection in complementing formal guidance. The existing literature also indicates that establishing strong connections with lecturers enhances students’ learning in higher education institutions (Mattanah et al., 2024).
2.3. [bookmark: _Toc207704977]Opportunities for Improvement
This theme highlights participants’ feedback on areas for improvement in assignment guidelines and feedback, identifying key issues that are affecting their experience. One of the issues that was emphasised by all the participants was lack of consistency among lecturers providing assignment briefs. All the students took part in the interviews talk about the inconsistency: 
Most have been detailed enough, but the inconsistency can be frustrating. You never really know what to expect, and that lack of consistency can cause anxiety when starting or approaching a deadline, because it’s not always clear exactly what the lecturers want or how to best answer the question (Student 2).
Some modules have in-depth assignment briefs that make it quite easy to follow what you’re doing when writing up the assignment. But other modules, and even some lectures, have almost no information at all so you end up having to ask more questions in seminars or lectures to get extra guidance (Student 8).
One student (Student 2) also noted that while the scoring criteria provided at the end of assignment briefs are consistent across all modules, the rest of the guidance varies considerably. This inconsistency in the level of detail and clarity in assignment instructions can make it difficult for students to understand expectations and approach their work confidently.
Apart from the final section of the assignment brief, which includes a scoring table consistent across all briefs, the rest of the guidance is quite inconsistent (Student 2).
One of the positive aspects highlighted during the interviews was the use of video recordings to support assignments. Participants found these videos helpful as they provide clear explanations and examples that can be revisited at any time, allowing students to work at their own pace. This flexibility was beneficial for those who may not be able to immediately apply the instructions after the class. These videos seemed to contribute positively to students’ learning experiences and assignment completion:
Videos work well for the students. Even if you're doing a video that is like a 2–3-minute video about the assignment, we tend to do that a lot in sport where we'll do like a collaborate session, but it's more like AQ and a where we (Staff 1).
Also, the availability of catch-up or refresher sessions led by tutors before deadlines was seen as a valuable resource, helping students consolidate their understanding and prepare more effectively.
We do receive some video recordings for assignments, including examples, which I find extremely useful. Sometimes you may not work on the assignment immediately after class, so it is helpful to have a video overview that explains how to complete it. I find these videos very helpful, especially the run-throughs (Student 1).
One of the staff members stated that there is a concern that many students do not engage with the detailed feedback provided, focusing instead on their final grades. It risks perpetuating mistakes and limits their opportunities for improvement. One proposed solution is to require students to read their feedback before seeing their marks, encouraging deeper engagement with the assessment process.
Looking back at my modules from semester one this year, I can see that some students are not accessing or reading their feedback. If we are spending significant time writing detailed comments and summative feedback that they are not engaging with, they will not improve and will likely repeat the same mistakes. I wonder how we can encourage students to read and engage with their feedback, as I believe this is really important. I recently spoke with our Vice-Chancellor for Students, who suggested that students might only be able to see their grade after reading their feedback. At the moment, many focus solely on the mark whether they have passed or not which reflects a basic, survival-level approach to assessment and feedback rather than a learning-focused one (Staff 2).
Winstone et al. (2016) argue that challenges in using feedback can stem from students not fully understanding what feedback entails, which highlights the importance of clear communication from those giving feedback. Furthermore, some students’ limited engagement with feedback may be due to a restricted view of its purpose; thus, supporting students to adopt a wider understanding of feedback could promote more meaningful involvement.
2.4. [bookmark: _Toc207704978]Summary
The student interviews revealed several key themes regarding academic support and assignment guidance. Students generally expressed satisfaction with the support provided by lecturers, highlighting the importance of clear instructions, regular contact, and accessible guidance. Building a strong rapport with staff was considered essential, with students emphasising that familiarity with lecturer availability and communication channels enhanced their learning experience. Attendance at lectures and seminars emerged as a critical factor, with students linking consistent engagement to both academic success and effective utilisation of available support.
Variability in the clarity and detail of assignment instructions was a recurrent concern. While some modules provided structured briefs and clear expectations, others offered minimal guidance, leaving students uncertain about requirements and technical processes. The availability of video recordings was identified as a positive resource, enabling students to review explanations and examples at their own pace, thereby supporting comprehension and assignment completion.
Concerns were also raised regarding students’ engagement with feedback. Staff noted that some students focused primarily on final grades, which limited opportunities for reflection and improvement. Proposals to encourage deeper engagement with feedback, such as requiring students to review comments before accessing marks, were suggested as a potential solution. These themes from the qualitative data indicated that while the overall support system is valued, improvements in consistency, clarity, and active engagement with feedback could enhance students’ academic experiences.
3. [bookmark: _Toc207704979]Quantitative Data
The following section highlights the findings from the quantitative analysis of both module and assignment results in the Faculty of Arts, Science and Technology. This faculty was chosen as the focus due to previous University of Northampton research focused on the assignment guidelines for sports-related courses.
3.1. [bookmark: _Toc207704980]Module Outcomes
These findings relate to the general likelihood of student groups are to pass their modules[footnoteRef:7]. It does not account for the type of assignment (see: 3.2. Assignment outcomes). [7:  Unless noted otherwise, a Binary Logistic Regression statistical test was used.] 

Finding 1: Male students are 44.5% less likely to pass a module than female students (p<.001[footnoteRef:8]). [8:  Statistically significant results are marked with p<.05 (representing a 5% chance that an observed trend is by chance), p<.01 (representing a 1% chance) and p<.001 (representing a 0.01% chance). Where findings are not statistically significant, but are noteworthy, the exact p-value will be reported with an asterisk (*). Results which are not statistically significant are marked with ‘NS’, if reported.] 

Finding 2: Students with a known disability are 102.4% more likely to pass their modules than students with no known disabilities (p<.001).
Finding 3: IMD Quintile 4 students are 92.7% more likely to pass a module than students from IMD Quintile 1 (p<.001). IMD Quintile 1 students are the least likely to pass a module, 33.9% less likely than their nearest comparator group, IMD Quintile 2 (p<.001).
Finding 5: Students from a White ethnic group are 48.2% more likely to pass a module than other ethnic groups (p<.001). 
Finding 6: Students with lower pre-entry qualifications are less likely to pass a module than their peers (p<.05). Students with NVQ level one equivalent qualifications were 276.3% less likely to pass than those with NVQ level 2 (p<.05).
Finding 7: Students with lower attendance were less likely to pass a module than those with higher attendance (p<.001[footnoteRef:9]). Students with attendance ranging between 81 and 100% were 24 times more likely to pass a module than those whose attendance was between 61 and 80% (p<.001) [9:  Binary Logistic Regression.] 

3.2. [bookmark: _Toc207704981]Assessment Passes
These findings related to the grades students received should they pass an assessment. The differences are reported as ‘steps’, for example, A to A+ equates to one step (A>A+), whereas C to B+ equates to 4 steps (C>C+>B->B>B+).
Finding 1: Assignments: 
· Students from IMD Quintile 5 are, on average, 1.52[footnoteRef:10] grade steps ahead of students from IMD Quintile 1 (an average grade of B- compared to C) (p<.001).  [10:  Grade steps are reported as the mean difference between results.] 

· Female students are, on average, 0.61 grade steps ahead of male students (though both average a grade C+) (p<.001). 
· White Ethnic Group students are, on average, 1.20 grade steps ahead of students from other ethnic groups (an average of a B- compared to C) (p<.001). 
· Students with a known disability are, on average, 0.49 grade steps ahead of students with no known disability (both average at C+) (p<.001).
· Students with the highest attendance are, on average, 1.96 grade steps ahead of students with the lowest attendance (an average of a B compared to C+) (p<.001).
Finding 2: Exams: 
· Students from IMD Quintile 5 are, on average. 1.97 grade steps ahead of students from IMD Quintile 1 (an average of C compared to D+) (p<.001). 
· White Ethnic Group students are, on average, 2.14 grade steps ahead of students from other ethnic groups (an average of C compared to D+) (p<.001).
· Students with the highest attendance are, on average, 2.11 grade steps ahead of students with the lower attendance (an average of B- compared to C) (p<.001).
Finding 3: Dissertations: 
· Students from IMD Quintile 5 are, on average, 1.93 grade steps ahead of students from IMD Quintile 1 (an average of B compared to C) (p<.05). 
· White Ethnic Group students are, on average, 1.86 grade steps ahead of students from other ethnic groups (an average of B compared to C+) (p<.05).
· Attendance does not impact grades to any statistical significance (NS).
Finding 4: Oral exams: 
· Female students are, on average, 0.73 grade steps ahead of male students (an average of B compared to B-) (p<.05).
· Students with the highest attendance are, on average, 1.42 grade steps ahead of students with the lower attendance (an average of B compared to B-) (p<.01).
Finding 5: Essays:
· White Ethnic Group students are, on average, 1.33 grades ahead of other ethnic group students (an average of B compared to C) (p<.001). 
· Students from IMD Quintile 5 and IMD Quintile 4 are 1.04 ahead of IMD Quintile 1 (an average of C+ compared to C) (p<.001).
· Students with the highest attendance are, on average, 1.45 grade steps ahead of students with the lowest attendance (an average of B compared to C+) (p<.001).
Finding 6: Presentations:
· Students from IMD Quintile 5 are, on average, 1.66 grade steps ahead of students from IMD Quintile 1 (an average of C+ compared to C) (p<.001)
· Female students are, on average 0.90 grade steps ahead of male students (an average of B- compared to C+) (p<.001). 
· White Ethnic Group Students are ahead, on average 1.79 compared to other GEM groups (an average of B compared to C+) (p<.001)
· Students with the highest attendance are, on average, 1.83 grade steps ahead of students with the lowest attendance (an average of B compared to B-) (p<.001)
Finding 7: Projects:
· Students from IMD Quintile 5 are, on average, 1.63 grade steps ahead of students from IMD Quintile 1 (an average of B- compared to C+) (p<.001)
· Female students are, on average 0.51 grade steps ahead of male students (an average of B- compared to C+) (p<.001). 
· White Ethnic Group Students are ahead, on average 1.61 compared to other GEM groups (an average of B compared to C+) (p<.001)
· Students with the highest attendance are, on average, 1.66 grade steps ahead of students with the lowest attendance (an average of B+ compared to B-) (p<.001)
Finding 8: Time constrained test:
· Students from IMD Quintile 5 are, on average, 1.31 grade steps ahead of students from IMD Quintile 3 and 2 (an average of B- compared to C) (p<.001).
· Female students are, on average 2.71 grade steps ahead of male students (an average of B compared to C) (p<.001). 
· Students from a mixed ethnic background are, on average, 2.17 grade steps ahead of other student ethnic groups (an average of B compared to C+) (p<.001)
· Students with the highest attendance are, on average, 1.47 grade steps ahead of students with the lowest attendance (an average of B+ compared to B-) (p<.001)
Finding 9: Performance:
· Students from IMD Quintile 4 are, on average, 1.63 grade steps ahead of students from IMD Quintile 1 (an average of B compared to B-) (p<001).
· Students from Other ethnic backgrounds are, on average, 2.45 grade steps ahead of students from other ethnic groups (an average of B+ compared to B-) (p<.001).
3.3. [bookmark: _Toc207704982][bookmark: _Hlk207373544]Result variances


The chart shows the mean grade (x̄) (blue marker) with its standard deviation across each type of assessment. Green makers indicate the mean plus one standard deviation[footnoteRef:11], and orange makers indicate the mean minus one standard deviation (Figure 3.1.)[footnoteRef:12]. Whilst the range of grades for each assessment type is always 1-12, this method of displaying the results allows the reader to easily visual the mean grade and the spread of grades above and below it. [11:  Standard Deviation is a method of examining how spread out a set of data is around the mean. The smaller the deviation, the closer data points are to the mean, the larger the deviation the more it is spread out. It calculates how far each value is from the mean and provides the average distance. ]  [12:  The X axis represents grades with the lower values equating to higher grades, for example, 1 is equivalent to an A+, a 7 is equivalent to a C+, and 12 equates to a D-. ] 


Figure 3.1: Mean scores and standard deviations across assessment type.
Finding 1: There are statistically significant differences in the mean assessment outcomes across all types of assessment (p<.001). Oral exams and performances had the highest-grade average at B whilst exams had the lowest at C+.
Finding 2: Performances have the least deviation from the mean (x̄ = 5.50; SD = 2.41), with grades ranging from A- to C+.
Finding 3: Exams have the lowest mean and a wide standard deviation (x̄ = 5.50; SD = 3.53) (a grade range equivalent of A- to D).
Finding 4: Time constrained tests have the highest deviation from the mean (x̄ = 5.97; SD = 3.86) (a grade range equivalent of A to C-).
3.4. [bookmark: _Toc207704983]Summary of results
Within each assessed assignment, there are statistically significant differences across demographic groups. White students generally performed better than other GEM groups, with higher module pass rates and better grades on assignments. Socioeconomic status also is influential with students from IMD Quintile 5 (the least deprived areas) generally outperforming those from lower quintiles, while IMD Quintile 4 were the most likely to pass a module. In contrast, IMD Quintile 1 students (the most deprived areas) were the least likely to pass a module, being 33.9% less likely to pass than students in IMD Quintile 2. Gender is a strong predictor of outcomes, with female students often outperforming male students across module pass rates, assignment outcomes, oral exam, projects, and time constrained tests. 
Attendance is another key factor with it being a predictor of success in all categories. Students who attended 81 to 100% of their classes were 24 times more likely to pass a module than those who attended between 61 and 80%. This pattern is consistent across nearly all assessment types, expect for dissertations and performances. This may be due to these assessments differing in format, with dissertations benefiting from a more structured approach to supervision, and performances offering alternative structures that may support students differently. 
Regarding the variation in results, performances and oral exams have the least deviation from the mean, suggesting students are more likely to have comparable results to one another. Exams and Time Constrained Tests, however, have the highest levels of variance. Consideration should be given to how students are prepared for these assessment types and the impact of lecturer support and guidance due to the higher grade step gaps between particular demographics of students. 
[bookmark: _Toc207704984]

4. Recommendations
The report makes the following recommendations:
· Consistency in guidelines: Students reported that inconsistencies in assignment guidelines and resources could negatively impact their results. Assignments with clear and structured briefs were useful for students, however, this was not always provided, leaving students uncertain about the criteria that needed to be met. The institution should introduce guidance for creating assignment briefs, so as to ensure a standardised approach across modules.
· Building student-lecturer rapport: Students indicated that their relationship with lecturers influenced whether they sought out support and guidance. It was important for students to know their lecturer’s availability for drop-in sessions or meetings. The qualitative research noted that students felt more comfortable approaching lecturers they were comfortable with, which may be supported in the quantitative feedback with attendance (representing the opportunity to build rapport between students and lecturers) not being a statistically significant predictor of dissertation grades potentially due to its built-in allocated supervision time. The institution should explore ways of improving student-lecturer relationships, for example, by implementing of the Trust Guidelines.
· Use of video feedback: Students responded positively when video feedback or guidance was available. The institution should consider trialling video for assessment feedback and evaluate its impact on future grades. 
· Ensuring students engage with feedback: Staff members observed that students focused more on their assessment grade, rather than the full written feedback, which may limit opportunities for ‘feed-forward’ improvements. The institution should explore differing methods of ensuring students engage with their feedback. Examples might include compiling feedback into a single document for students to review across their studies, the use of audio or video feedback, or offering aggregated feedback to the full class to highlight common areas for development.
· Tailored student support: Quantitative analysis show there is a persistent assessment outcome gap between students from areas of higher deprivation and their peers (except for oral exams). The institution should provide tailored academic support for GEM and IMD groups to improve academic outcomes, and support for White Ethnic Groups to improve module pass rates.
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